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The Course:
 Shakespeare:  Representative survey of Shakespeare’s major histories, comedies, romances, and tragedies. 4 credits.  Prerequisites: English 130, 131, 132, or 133 and English 250, 251, 260, or 261; Quill 1 course. 


This course will (1) introduce you to Shakespeare’s greatest plays, works that have been acknowledged as among our culture’s supreme works of art; (2) delight you with the pleasures of closely reading difficult texts; and (3) challenge you to become better readers, thinkers, and writers as you shape your own interpretations and encounter a range of critical opinions about Shakespeare’s plays 


“The starting point, and perhaps the ending point as well, in any encounter with Shakespeare is simply to enjoy him, to savor his imaginative richness, to take pleasure in his infinite delight in language.”
~Stephen Greenblatt, General Introduction, 1.

Text: 
Greenblatt, ed. The Norton Shakespeare  (Norton, 1997) 

Some assumptions: 
  •Reading is an active and demanding process; it is a process of constructing meaning. Thus, you should read with a pencil in your hand and questions in your mind: talk back to the text, question assumptions and techniques; try to understand why the text is as it is or how it could be different. Learn to trust in your own interpretations rather than immediately turning to Authorities — either in books, notes, or teachers. And don’t expect to understand this literature with one quick reading — it takes time and effort.

 •This class will be much more profitable and enjoyable if we all come to class each day ready to discuss the work. You cannot fully appreciate or even understand this literature if I’m the only one who talks about it in class; conversely, you have much to learn from each other. Thus, even though I’ll be providing background lectures and will lead our discussions, our class sessions should involve a common effort to comprehend and appreciate more fully what we’ve read outside of class.  

  •You must attend class regularly. This isn’t a class for which you can rely upon other people’s notes. What you say and do in class counts — in your experience of the literature and for your final grade. Your final grade will suffer if you skip more than 1 week (=2 sessions) of class; you probably won’t pass the course if you skip more than 2 weeks (=4 sessions).   

Writing:
 •Writing about what you read is one of the best ways to actively understand the subject. Writing forces you to gather your thoughts and helps to establish your opinions. Writing leads to discovery.   

  •I will ask you to write one major paper and two minor papers over this term. The major paper -- due at the end of the term -- will require you to work at some depth with Shakespeare’s plays, conducting research and shaping your own opinions. The shorter papers will consist of brief critical reports to be shared with the entire class. More details to follow.

 •In addition, I will ask you for weekly computer forum writing that include responses to our readings, ideas and questions, reactions to class discussions, etc.   

Academic Honesty:  All academic pursuit depends upon trust; we all must be able to expect that we will be treated with honesty and respect--respect for our selves as well as our ideas. Many things can corrode that trust: the failure to pursue our subject with vigor and enthusiasm; cheating on exams; passing off others’ work as one’s own--through purchased papers, plagiarism, or other means. Since such actions are so destructive to the well-being of this community, I will respond vigorously to them:  cheating, plagiarism, and other forms of intellectual theft will result in a failing grade for that assignment and may result in failure for the course.

Schedule: 
Wk 1: 9/2, 9/4: Introduction; Reading Shakespeare; Shakespeare’s language; critical theory

 read General Introduction (1-76), The Shakespearean Stage (3281-3301)

Wk 2: 9/9, 9/11: Taming of the Shrew (1592-3)

Wk 3:  9/16, 9/18: Titus Andronicus (1592)

Wk 4: 9/23, 9/25: Midsummer Night’s Dream (1594-5)

Wk 5:  9/30, 10/2:  Richard II  (1595)

Wk 6: 10/7, 10/9 Henry IV, Part 1  (1596-97)

Wk 7:  10/14 Henry V (1599) (fall recess 10/16)

Wk 8:  10/21, 10/23: Hamlet (1600)

Wk 9: 10/28, 10/30 Twelfth Night (1601-2)

Wk 10: 11/4, 11/6 Othello  (1604)

Wk 11:  11/11, 11/13 Measure for Measure (1604)

Wk 12: 11/18, 11/20 King Lear  (1605)

Wk 13:  11/25: Macbeth (1606)  (Thanksgiving 11/27)

Wk 14: 12/2, 12/4: Winter’s Tale (1610-11)

Final exam: Th, 12/11, 2-4 pm


“Shakespeare’s language has an overpowering exuberance and generosity that often resembles the experience of love.”

Stephen Greenblatt, General Introduction, 63

Evaluation guidelines
One of the premises upon which I base my teaching is that liberal arts education is not primarily about teachers transferring information to students. It is not what Paolo Freire calls the “banking” concept of education—one primarily in which faculty members make deposits into student knowledge accounts—or a simple “delivery” model. Instead, I see the concept of an intellectual community as central to our work. If our work in the classroom is about forming a community, then all of us should feel a commitment to constructing the knowledge that gets shaped in this course: it isn’t just about facts learned from lectures or books but understanding shaped through discussion. It’s about understanding built upon my work as a leader but also the hard work each of you invests in comprehending what you read—an understanding shaped through interaction with classmates and the professor. Especially in English courses, the work of the community is interpretation and analysis focused on language. That work cannot be done simply by the “sage on the stage”—a professor who simply “delivers the goods.”

I think it’s important for my grading methods to reflect that philosophy. Here’s what guides my evaluation of your work:

Overall

A: 94-100; AB: 88-93; B: 83-87; BC: 78-82; C: 73-77; CD: 68-72; D: 63-68; DE: 59-62.

I usually try to use this framework for assigning all grades, but I find grades can never be absolute (and grades can never fully capture what’s really important: what you have done to become a better thinker and more knowledgeable person). On many assignments, I will assign grades on a 4-point scale, with A=4, B=3, etc; thus 3.5=AB, 3.7=roughly, A-, 2.3=roughly C+, etc.

In-class participation (12%)

Some teaching guidelines suggest that professors avoid grading such “subjective” areas as participation, concentrating instead on purely “objective” matters like tests and papers. However, I think it’s both possible and important for you to feel some obligation to contribute to our class sessions and to the shaping of knowledge, especially in a seminar such as this. This grade is not just about showing up and talking a lot. I make these distinctions: 

	
	0
	1
	2
	3
	4

	Attendance
	Missed more than 2 weeks
	Missed a week of classes
	Missed a class 
	No missed classes

	Discussion
	Rarely or never has anything to say in class
	Occasionally participates
	Often participates
	Regularly participates as an engaged member of the community

	Intellectual contributions
	Rarely contributes questions or examples of substance
	Makes some contributions,  more anecdotal than rooted in course materials
	
	Regularly asks probing or clarifying questions rooted in course readings, connects course materials to other examples

	Community membership
	Isolated, unconnected; unconcerned about the learning of the community
	Some awareness of how one’s own participation connects to others in the class
	Usually connected to the community
	Is concerned about the learning experience of the community—shown by courtesy, connecting to other comments, seeking clarifications. Actively involved in constructing knowledge.


Online discussions (15%):

I consider the work you do for our online discussions to be an extension of our in-class community (and a good means for shy people to speak out). Thus, “showing up” and “speaking up” are similarly important. Some additional factors also come into play:

	
	0
	1
	2
	3
	4

	Initial postings
	None
	Fulfills obligations of assignment; repeats what others say rather than seeking original reactions 
	
	Promptly posted, interested and probing; may not have answers but is willing to ask good questions.

	Follow-up postings
	None
	Fulfills obligations but tends to be isolated, unconnected comments
	
	Promptly posted, makes interesting and instructive connections; responds to other comments

	Substance
	Somebody not in the class could have posted this
	Shows limited awareness of assigned materials and other postings
	Shows clear understanding of the assigned materials, independent interpretation and analysis

	Writing
	Sloppy, error-ridden
	Sometimes rough, overly casual; could be more aware of an audience
	Shows care in quality of writing, making it readable and responsive


Critical Essays (25%); Final Paper (33%):

The actual paper assignments will spell out in greater detail my expectations. In general, though, I find the following continuum helpful in thinking about what I hope to find in your papers:

	Poor essays / C or lower
	Good essays / B or higher

	could have been written by someone who hasn’t been engaged in our discussions; unaware of the critical debates
	shows thorough engagement with the materials, our discussions, and the critical debates

	just getting the assignment done; writing is indifferent, sloppy, matter of fact; only vague awareness of MLA style
	interesting, engaged, provocative; writing is strong, open-ended, lively; thoroughly in control of conventions for scholarly writing

	restating the obvious, taking path of least resistance, searching for an argument
	asking probing and unexpected questions, teaching me something; questioning assumptions and preconceptions

	satisfied with simple questions and answers; little sense of literary analysis or the possibilities of other perspectives
	looking for implications, new questions, new avenues; interested in how literature is open to different interpretations


Final exam (15%):

I use the final exam in this course to accomplish a number of things. I want you to actually know things about our subject, and I’ll use the exam to see what you’ve attained and retained in the way of key characters and ideas. But since this class is about interpretation more than facts, I will shape an exam that asks you to think through interpretive problems, to critique assumptions and positions, and to synthesize and explore. Further, I see the final exam as a means for you to pull together what you’ve learned in the course.

